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ABSTRACT B

: This twentieth in a series cf tuenty-nlne learnlng
lodules on instructional execution is 6951gned to .give seccndary and
postsecondary vocational teachers helf ip lccating and ewaluating
conlunity resources, determining when and how tc use a sultject matter
expert in- the vocational program, and ,ccnducting a presentation
segsion in which a subject matter expext is invclved. Introductcry

. sections relate the competencies dealt with here to others in t
Q?quan and list both the enabling objectives for the three leaisl o]

periences and.the resources required. Materials in the learanin

experiences include required reading, a self-check quiz with model
answers, perfomsmance check lists, and the teacher performance

- asgsessment foram for use in elaluation of the terminal objectlve. (The
modules on instructional execution are part of a larger series of 100
perforlance-based teackér education (PBIE) self<contained 1earn1ng
packages for use in preservice or inservice training cf teachers in
all ‘occupational areas. Each of the tield- tested modules focuses on
the development of one or aore specific professional cospetencies /
identified throéugh épsigrch as importarnt tc vccational teachers.
Materials are designed "for use by teachers, either cn an individual
or group basis, working under the directlon cf cne cr mcre tesource

, persons/instructors.) (BM) .
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This module i1s one of a series of 100 performance-based sociate Program Director, Glen E Fardi , Specialist, Lois Har-
teacher education (PBTE) learning packages focusing upon rington, Program Assistant, and Karen Quinn, Program Ass;s- -
specific professional competencies of vocational teachers The  tant. Récognition 1s al extendad to Knsty Ross, Technical
competencies upon which these modules are based were iden-  Assistant, Joan Jones, Technical Assistant, and Jean Wisen-

R tified and verified through research as being important to suc- baugh, Artjét for their. contributions to the final refinement of -
cessful vocational teaching at bogh the secondary anf post- the materials Contributions made by former program staff to-
secondary levels of instruction The modules are suntable for ward develgpmental versions of these materials are &lso ac-

. the preparation of teachers in all occupational areas knowledged. Calvin J Cotrell directed the vocational teacher ?
Each module provides learning experiences that integrate gw:&;:y Iresagrg&zt;dtl:: upcrm I”Ih'Ch dthes'o;modut
theory and application, each culminates with criterion refer- ¢ 1971_1"9% Clm o F c;:\ rcu :g:d Ieeva.;j pahwnb
: enced assessment of the teacher's performance of the spec-  ToM am 1o 19‘2_1'9574 Inch provt ership lor
iffed competency The matenals are desrgned for use by ind-  Pro@ram from
vidual or/g‘?oups of teachers in training working under the Appreciation Is also éxtended to ali those outside The Cente
: direction’and with the assistance of teacher educators acting as (consultants, field site coordinators, teacher educators,
. regource persons Resource persons shouid be skilled in the  teachers, and others) who cqntributed so genergusly in various
teacher competency being developed and should be thor- pifases of.the total effort Early versions of the materials were
oughly onented fo PBTE concepts and procedures in usirig+ - developed by The Center th cooperation with thevocationa! .
these matenals teacher education faculties at Oregon State University and at -
The design of the matenials provides considerable flexsbikty for e University of Missour-Colurbia Preliminary testing of the
materials was conducted at OregorygState University, Temple
planning and conducting performance-based preservice ant un d U f M Columb
Inservice teacher preparation programs to megt a wide variety versity, and University of Missouffi-Columbia
ofindwvidual needs and interests The materialg are intended for Following preliminary testing, major revision of all materials
use by universities and colleges, state departments of educa-  was performed by Center Staff with the assistance of numerous’* .
tion, post-secondary institutions, local education agencies,and  considtants.and visiting scholars from throughout the country
others responsible for the fessional development of voca- .

: tional teachers Further inforMgtion about the use of the mod-  Advanced testing of the materials was carried out with assis~ -
‘ules’ In teacher education pro s 1s contained In three re- tance of the vocational teacher educators and students of Cen-
lated gécuments Student guldqo 1o Using Performance-Based 2l Washington State College, Colorado State University, Ferris

. Teacher Education Materials, Resource Person Guide to  State College, Michigan, Florida State Uniyersity, Holland Col-
Using Performance-Based Teacher Education Materials and 199:; EStI ':Sme:?s.%'égmi S;taée #;ge;ﬂgbguégevr:rgg-
Vi Iy, a ‘Bu . I ,
g:mut:n Implemermation of Performance-Based Teacher versity of AnzonaMUniversity of Michigan-Fling, University of
' ~ ’ . - ¢ Minnésota-Twin Cities, University af Nebraska-Lincoln, Univer-
The-PBTE turnculum packages are products of a sustaned  sity of Northern Colorado, University of Pittsburgh, University
resaatch and development effort by The Center's Program for of%’ennessee, University of Vermont, and Utah State University
Professional Development for Vocational Education Many in- - .
dividuals, institutions, and agent.es particypated with The Cen- The Center 1s grateful to the National Institute of Education fqr .
ter and have made contributions to the systematic develop-  sponsorship of this PBTE curriculum-development effort from
- ment, testing, revision, and refinement of these very significant 1972 through its completion Appreciation is extended to the
“raining materials Over 40 teacher educators provided inputin ~ Bureau of Occupational and Adult Education of the U S Office
' development of initial versions of the modules, over 2000  ©f Education for their sponsorship of training and advanced
teachers and 300 resource persons in 20 universities, colieges, testmg of the materials at 10 sites under provisions of EPDA
! and :post-secondary institutions used the materials and pro-  Part F, Section 553 Recognition of funding support of the
vided feedback to The Center for rbvision and refinemgnt advanced-testing effort is also-extendeqd to Ferris State College,
, Holland College, Temple University, and the University of
Special recognition for major individual roles in-the direction, Michigan-Flint ) ‘
development, coordination of testing, revision, and refinement K - -
. of these materials is extendedoto the following grogran(staﬁ v gggggf Taylor
ector, y
. Jar,nes‘ 8 Hamiltor, Program " Robert Nort‘, As The Cerlter for Vocational Education
L 4 . .
. THE CENTER FOR VOCATIONAL EDUCATION A A
/’ k3 e Uhio “taes Unwaryty 1980 Konny Mot Coksmimed v 43710 ; VIM - -
- s . -
The Center for Vocational Education s mission Is to ’ AMERICAN ASSOCIATK)“ »
increase the ability of diverse agencies institutions. and FOR VOCATIONAL
organizations to solve educational problems reiating to INSTRUCTIONAL MATERIALS e ,
individual career pianning and preparation The Center
, - tditils s misston by ‘UEn"'gé’;:;;"(;‘,’ GC:;’::; /
o Generating knowledge through research . N Athéns, Georgia 30602
’ o Developing educational programs and products . .
o Evaiuating indiwdual program needs and outcomes The American Associauon for Vocational instructional
¢ installing educational programs.and products Materiais (AAVIM) is an interstate organization of univer-
- o Operating information systems and services . sitiés, colieges and divisions of vocational education de- - Y
3: o Conducting leadership development and training voted to the improverment of teaching througrz&nerjn-
programs L. formation and teaching aids
: . A
. - , .
Q
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There are times in the professional life of every  job applicant. A union leader can explain present
vocational teacher when some special help from  and future cgnditions In the aircraft industry A
an expert would e very beneficial to classroom  knowledgeable and well-traveled professional
instruction. Even thg most conscientious teachers  person can describe the kinds of service he or she
can't always,;eep up with the rapidly expandmng  expects from hotel and restaurant personnel’
technology.irt their occupational fields. Everfthe Technical information may come from a tool and
most gxperienced teachers are untikely to have - die maker who can demonmstrate techniques for
equal &xpertise in every area of the occupation machining unusyal metais. A master craftsman

_Eventh most active classroom teachers can lose  may be able to pass alng the art of applying a -
tawch with changing conditions in the real)/orid varnish finish This kind of experience can give -
qf work. ' - \.zt#dents information and nsights they could not

In many casgs, Inviting an outside subject matter herwise obtain.
expert into the classroam can give the vocational This module is degigned to prepare you to tap
teacher, and of course the class, just the assis-  the resources availgble from subject matter ex-
tance they need. From such experts, you and the  perts. You will gain skill in (1) locating and evatuat-

e - I S, \

class can find out about new technology, gain ~ing the vast amount of expertise avallable in every < /'
skills In specialized occupational operations, and  community, (2) determining when and how to use

learn what is going on in the job market In addi- asubject matter expertin the vocational program,

tion, subject matter experts who come nto the ~ and (3) conducting .a presentation session In
school laboratory or classroom may bring with”  which a subject matter éxpert i1s involved. *

them fresh viewpoints and a variation in style and ' - :

approach that can be stimulating to teacher and

class alike. ' . © .

“Subject matter.experts” can include any ofa . ’ T
number of willing people from the community who
have valuableexperience, specialized knowledge,
or particular points of view that the class needs to
be exposed to

[}
A personnel manager, for example, can tell the
office practice class what he/she looks for in a new
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Objectives .
Tmm\n lnan*actualsdhoolsltuaubn usea Learning Exberlence | A -
. , subject mattaf ;:pert to pres:nt information. Your per- Optional’ .
) w assessed by your resource person, The videotape. “Utilize a Subject Matter Expert,”
g‘_n&mcmém&?a"ﬁ? Asgessment Form, pp. The-Center for Vocational Education, The Ohio.
. ( " ng Expertence I1l). . State University, Cotumbus, Ohio
Enabllnq Objectives: - - A locally-produced wdeotape of a teacher using a
. . 1 After completing the required reading, demonstrate subject matter expert to present information which
knowledge of the'rationale and procedures for using you can view, for the purpose of criiquing that
_ a'subject matter experf (Learning Experience 1) teacher’s performance )
2 "in a simulated classroom or laboratory situation, use , Videotape equipment for viewing a videotaped
a subject matter expert to present information demonstration A
’ (Learning Experience 1) ; A local telephone company business officé to visit
. ' % ' for information about portable cqnference tele-
Rrerequisites , phones . S
To complete this thodule, jou muskhave com;;etency in Learning Experience .
developing a lesson plan If you do pot already have this ¥ Require
competency, meet with your resource person to deter- A subject matter expert to make a presentation ina
mine what method you will use to gain this skill One simulated situation
option 1s to complete the information and practice ac- 1-5 peers.to rple-play students to whom the lesson
- tivities In the following modute r involving the subject matter expert IS being pre-
v ° Develop a Lesson Plan, Module B-4 sented, and to critique your performance in manag-
ing this actiwty. If peers are unavailable, you may
, . present your lesson to your resource person:
Resources

A st of the outside resources which supplement t.hose
contained within the module follows Check with your
resource person (1) to determne the availability and the
location of these resources. (2) to locate additional ref-
erences In your occupational specialty, and (3) to get
assistance in setting up activities with peers or observa-
tions of skilled teachers, If necessary Your resource
person may aiso be contacted If you have any difficuity
with directions, or in assessing your progress at any
~ time

R

Aruitoxt provided by Eic:

Optional .
A resource person to evaluate your competency in
developing a lesson plan
A subjectmatter expert to make a presentaﬂon to
one of your university classes using the telephone
conference tachinique
A portable conference telephone wuth which the
expert can make the presentatlon

Learning Experience il
Requrred 7o,
- An actual school situation 1n which you can use a
subject matter expert to present information ¢
A resource person to assess your competency in.
using a subject matter expert to present Infor ma-.

tion 1

¥

This module Covers performance element numbers 118, 130 ram Cahgn
- J Cotreli ot al , Model Curncula for Vocathional and Technical Education,
Report No V (Columbus OH The Center for Vocational Education. T,
Onhio State University, 1972) The 384 elements in this document formihe
research base for all The Genters PBTE module development

For information about the general organization of each module, general
procedures for their use and terminology which 18 common to all 100
modules, see About Using The Centers PBTE Modules on the inside
back cover .

¢
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OVERVIEW

Enabling.
Oblectave

" After completing the required reading, demonstrate Knowledge of. the
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rationale apd procedures for uslhg a subject matter expert.
s S -
\ : g o ’

. You will be reading the mformatton sheet, Usmg a S.ubject Matfer Exp‘r;t,
pp 6-14. \ e

.

-7 ‘

You may wish toview the videotape, “Utilize a Subject Matter Expert,” ora
locally-produced videotape of a teacher using a subject matter éxpert to
/masent information, and to critique that teacher’s performance.

1
4 -

1

.

A
*

You may wish to visit youf local telephone company business office to get
mfgrmatton about conference_gelephone equrpment .

L4 -
»

)

. 2
«\h

You will be demonst’rgtmg knowledge of the rationale and procedures for
using a subject matter expert by c?mpletnrgte Self-Chack, pp. 15-16,

4 X

. .
.
13 “

N

;:f will be evaluatlng your competency by comparing your completed
f-Check with the Model Answérs. p. 17.

—
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For information regarding the purposes of usu'ng a subject matter expert in

e glassroom, and the mgthods gf preparing for an expert’s presentatron,” "
read the following information sheet. .
I . .

e
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USING A SUBJECT MATTER EXPERT -

’

The overall responsibility for providing the envi-
ronment in which students cag learn 18, of course;
ultimately that of the vocational teacher. However,
the teacher does not have sole responswility
Hb/she can draw on a great many aids and sources
of assistance These include physical materials
such as books, reference material, visual aids, and

a great many otherthings. As\a vocational teaoker,.

you can also get the help of people—education
specialists, guidance persannel, the advisory
committee, school administrators, and others An
- additioffal imporant source of assistance. which

1s generally readily available, 1$ the “subject matte

expert.” | . !

The subject matter expert (also commoply refer-
red to as a resource peyson) is a person trom the
community or the occhpational field who has
some specaal‘know!edge. expertise, or point of
view which can be helpful to the vocational stu-
dent. The .
fundamental
purposg of
using a sub-
ject matter
expert in the
classroom is
to aid stu-
dent |earn-
ing by pro-
viding an ex-

erience or
information
that is hot
available as )
eftectively in o
any other way There are a number of ways in
which a subject matter expert may fill a need or
correct am instructional deficiency tn the voca-
tional program b .

The subject matterexpert may supply up-to-date
information to the class and to the teacher When a
teacher is pufting all his/her efforts into develop-
ing and runriing a vocational program, it 1S pos-
sible to get somewhat behind in the r ding and
experience needed for the teacher to keep totally
up to date

in addition, no ome teacher is an exp;t in all
possible aspects of the occupation. All of us have
things we do better than others. The subject mat-
ter expert can be used to supplement the teacher
inthose area?ﬁ which the teacher has less exper-
tise Thé& subjéct matter expert can supply current

information on recent technical processes, new !

materials, the latest tools amd equipment being
used, or changes in occupational demands and
practices

. The subject matter expert tan relate the work of
fhe vocational classroom to the real world of the
occupation Teachers and studénts alike may be
invglved 1n school activities that seem to be occa-
sionally unrealistic or i1solated from trade condi-
tions Students respond positively to’ Information
given them by someone who faces real problems
every day and who they feel knows the score They
can gain some satisfaction in finding that their

- work is.leading them to their desired goals

A presentation by an outside expert provides a
break from the normal classroom routine A fresh
approach or an unfamiliar personality can provide

¢ the variety that 1s a basic factor in learning and can

increase student interest’ ¢

A secondary, but still valuable, outcome ts that
the participation of a subject matter expert frorm
the community can help to.maintain and improve
schoolscorgmunity relatons School programs
need to be closely related to community concerns.
Bringing & subject matter expert into the school
can keep communications open and relations
good..

Underlying all the above advantages is the
benefit of increased student motivation The stu-
dent may be motivated to copy the model ot excel-
lence presented by the subject matter expert’
Motivation may also be provided through the cur-
rent and reahstic information about the occupa-
tion presented by the subject matter expert—in-
formation to whioh the student can personally re-
late .

» -

RN

Using sub;eét matter experts in the classroom

rather than having students go out inte the com--

4




munity is also an advantage'when the transporta-

7] $

ences by coming to the vocational classroom, this *

tion costs and travel time |hvo|ved in a field tnpy _method . of _using .community: resources I1s an

make the trip impractical. When subject matter
experts can provide the needed learning experi-

Kinds of,?ubiect Matter Experts

efficient instructional tegchnique.

ot

The term “subject matter expert” may be some-
what misieading. An “expert” is not necessarily a
professional lecturgr or a high level executive.
Welil-informed and skilled people may be found in
‘all kinds of places doing all kinds of things. Any
community member may well be a subject matter
expert concerning a subject he or she knows well.

The mechanic who has owned and run the ser-
vice station on the corner for the last ten years, the
teacher who works at the child care center, and the
telier at the local bank, may be subject matter ex-
perts who can tell your students something they
need to
know. The
sigr painter
who has a
‘shop nearby,
the aircraft -
mechanic,
“the dress de-
signer forthe
town's cloth-
iIng manufac-
turer, may be
able to show
your stu-

_ dents tech-
niques of
their trade that the students might never see
otherwise.

There may be occasions when the u® oftwo or
more subject matter experts tqgether could be
most effective For example, I1n a lesson on career
opportunities, several experts could present the
situation from their varying points of view In this
way, the class woulid get a more balanced picture
than if only one expert were present

in general, the following kinds of people may
servd as subject matter experts for vocational pro-
.grams.

e Skilled craftsmen or experienced workers
Personnel managers

Labor experts

Management personnef .
Researchers’

Technicians

Government officials working in capacities re-
lated to the qccupation !

e Manufacturer's representatives ,

e Customers, or members, of the publuc served
by the occupation

Any member of the working worid, from any posi-
tion in the occupatuon from the local community
or from far away, is a potential candidate to be a
subject matter expert. The following brief ex-
amples are presented to stimulate yaur thinking on
how subject matter experts might be used 1n your
own occupational specialty.

Personnel Manager.—Your students will, be
looking for a job either during or after their training
in your class. Therefore, it would be very helpful to
bring in a person whose job 1t is to hgre people In
your fieid Personnel managers can tell your stu-
dents about the traits and qualities they look for
when hiring.

Quite often a person working in a particular pa-
sition cannot tell you exactly why he or she wds
hired, but personnel managers can They can teli
your students which skilis are most important,
what kind of experience is most valuable, and what ~
personal qualities are helpful in getting and keep-
Ing ajob Personnel managérs may also be able to
coach your students on how to apply for a posi-
tion, how to dress for, and behave In, a job inter-
view, and what credentials should be presented

Labor Market Expert.—In this period of rapidly
changing technology ard unstablg employment
condttions, your students need up-to-date and au-
thonitative informatien about the labor market in
their field. A labor expert can tell your students
wher@ the job opportuni€ies are, and what the out-
look is for the future. In the graphic arts industry,
for examplée,ifthere are few jobs for lock-up-men,
but strippers are 1nh short supply, graphics students
should know about it. Students may be encour-
aged by being sure they are learning a marketable
skill, and may find motivation in knowing the latest
information about general pay scales

Skilled Worker.—Vocational teachers n any
area may find that there are some aspects of the
occupation in which they are not as expert as they
would like to be In this case, the highly skilled
worker with some special expertise can be of great
value. In cosmetology, for instance, a new hair
styling techniqgue may have#been recently de-
veioped A skilled stylist coliid give the class the

()
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latest information Or even demonstrate tne new

“technigue. An unusuai protedure for machining
magnesium can bé explamed to students by a
skilled machinist.

Ifit can be arranged, it 15 bften best for the skilled
worker to make a presentation through a demgn-
stration rather than a talk. Not only will this,often
tend to make the subject matter expert feel more
comfortable, but the class usually gets more value
out of this type of presentation.

MNN“ f‘\m

-heo\riﬁ%s

A subject matter expert can show your students the
latest techiniques being used in the occupation.

\

Customer.—Everybody, of coursg is a cus-
tomer, but some customers, becaus?of their ex-
perience and insight, may have a real conttibution
0 make to vocational students. The auto mechan-
ics student, for example, may find.out that there is
a lot more to satisfying the customer than being
able to bleed brakes or adjust'the carburetor.

A really knowledgeable automobile enthusiast-
may be able to teil the class (1) what kind of heip
he/she expects from the service advisor, (2) how
he or $he wouid like‘his/her complaint$ to be han-
dled, and (3) in what condition he or she expects
the car to be retyrned By listening to customers
_early in therr trbg, students can save them-
selves much difficulty on the Jjob and learn to
preate successful relatuonsbnps with the pubhc

they serve sy

As you plan your units)and lessons,’you may
identify numerous other ways to utilize a subject
matter expert. You may decide to bring in a subject
matter expert'to critique the work of a studentwho
1s particularly skilled in a given technique. You
might call in an expert to tell the class how the
quality of their work compares with industry stan-
dards. You may ask a master craftsman to demon-
strate an unusual craft, such as handcarving of
decorative woodwork, that 1s now almost entirely a.
machine process. The possibilities for making use
of the many people available as subject matter

experts are almost limitless >
° 14
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Determining When to Use a Subject Matfer Expert

8

\

While there are many possible bene'ﬁts, the de-
cision to use a subject matter expert in the class-
room should be based primarily on whethersuch a
presentation would help to achieve the desired
educational objective. if you come to the conclu-
sion that a unique learning experience I1s required,
or that a studerit need exists that you cannot fill,
the next step is to determine what kind of ennich-
ing experience would be best

The options mfght include using a subject rﬁat-_’

ter expert, taking a field tnp, sending students out
into the community, showing a film, or some other
activity. A field trip might be the best possible ex-
perience, but $emetimes field trips prove to be
impractical orimpossible because of the excessive
time and cost involved, unavailabilhty of transpor-
tation, or inaccessibility of field trip sites. A subject
matter expert provides a good alternative means of
bringing the world of work into contact vith the
classroom.

In consndénng the use of a subject matter expert,
you should carefully estimate the contribution the
expert could make toward achieving the objective,
and whether the advantages of the choice out-
weigh any possible disadvantages. Some possible
disadvantages might be that (1) excessive extra
planning and preparation would-be involved, {2)
there would be an expense involved in hmng‘the
subject matter expert, or (3) the effect that the
expert's presentation would have on the class 1s
unknown in advance

Before deciding to use a subject matter expert in:
the classroom, you should be sure that the follow-
Ing conditions exist’

e There 1s a direct relationship between the

educational objectives and the expert’s pre-
sentation,

¢ The expert can provide a necessary learning
experience not otherwise avatlable

€

/



“

¢ In-school or community subject matter ex-
* perts are available.

= ' o Altérnative learnify experiences will not fulfill
-~ the requirements of the objectives as well.

¢ The subject matter expert is capabié of mak-

-

¢' Students are capable of learning from the ex-

pert's presentation. o

¢ o Sufficient time is available to select the expert
* and plan for the learning expe’rier\ce.

¢ You hawe administratiye approval for inviting

’ ing a valuable presentation to the students. a subject matter expert into your classroom.
- . S
Selectmg the Subject Matter Expert ° e
The ideal subject matter expert has great exper-  suiting refer- ,(‘ W
tise, poise, and ability to make effective and ence publi- | r :
motivating presentations, and 1s a desirable model  cations. In :
— “for students to pattern their b&havior after. You  some sq\ool
shquld search for experts that possess enough df  systems .
these qualities to make the presentation valuable thereds a . |
and effective. The expert should— comprehensive . . °
e posssgg the special expertise your students directory of CeFEREnTE |
need to help them reach the educational ob- community - RooM ‘
' jectives resources.
e have a-positive attitude toward,students, vo- . Where stch
- cational educatwon, aMd hls/herlown occupa. @ directory is
tion available, itis
o be able to organize his/her thoughts in sych a ts?r? ?:St
way that students'can comprehend theinfor 9 fi ’ "o
ation presented source ot in- o
m formation

. posses\s syfficient paise ang command of the
language to speak easily and clearly to ,a

. group
o present a general model of excellence worthy
* of imitdtion by students s

. be available when the students are ready for
“the presentatjon

£

*In. selecting a subject matter expert, your goal
should be to choose the person most qualified to
"provide the needed learning experience for the
students Students may be involved in the process
sof deciding what kind of person 1s needed and in
getting leads on where to locate the person.

There -are a humber of formal and informal

methods a teach&rmay use to locate the required
expert, }anging from simply asking around to con-

and should be checked first. In other systems, a
staff member may have the responsibility of con-
tactmg community groups and individuals who
might hke to\ be involved with the+school This
‘person may have a file of potential guest speakers

" yowcan check.

if you have no such sources from which to |aen-

tify experts, there are othef ways of locating in- -

terested persons Review Chamber of Commerce
publications, €heck the Yellow Pages for busi-
nesses in your occupational area, or contact ¢IvIC
groups, prafessional organizations, educational
organizations, and tabor unions. On a more per-
sonal basis, you can ask your acquaintances, col-
leagues, and students to help you locate a subject
matter expert. People already in the fieid may be

7 | .
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able to direct fou to'an expert they know on tran-

sistorized, ignition; computerizedyinventory con-
trol, or cake decorating.

"1 Your program advisbry committee 1s also agood*

source of information which you should not 1g-
nore. In addition, in the course of yqur day-to-day
activities, you may encounter a subj atter ex-
pert or a,lead to finding one. Always be on the
lookout for persons who can enrich your.ciass-
room activities and keep a file of their names for
future reference. ’

After a suitable person is located, an init:al con~
tact will need to be made. At that time, you should
explain to the expert in general terms what kind of
assistance the class needs. You should also men-
tion a suitable date for the presentation. The expert
probably will have some questions and may,have
some concerns. You should respond to these un-
certainties in a brief and straightforward manner

»

Y ¢

Most peopleare Justly proudof their kngwledge
or skill and wsll be pleased to accept yournvitation
to assist if it can possibly be arranged. Members of .
some professional dand civic associations are
awarded credits by their groups<for this kind of
service This gives them additional motivation to
help. .

Care should be taken to avoid teo extensive use |
of any one person Qn the other hand, a qua|if|ed‘
person who has agreed to help and 1s notused may
lose interest. It Is only reasonable for you to expect
some refusals, however, Some people wilknot be .
able to sparé the.time Others may riot feel
conhdent In their abrity to make a presentation to
a.group of students. Some wili frankly feel that itis
not worth their while to participate

[}
3

L d

Planning with the Sibject Matter Expert g

'

After the initial agreement 1s reached, the pr6-
spective visitor Aieeds g be given enough informa-
tion about your class and your program to have an
adequate frame of reference from which to plan an
appropriate presentation. it 1s helpful to supply
background information about the goals of the,
program, the preésent activities of the class, and the
kinds of students enrolled. Most important,”how-
ever, you need to be sure the expert hfas a clear
picture of the purpose of the presentation and the
educational objectives 1t 1s designed ta achieve -

Ultimately, a written explanation of the purpose
and objectives of the presentation shquld be given

« .to the expert to avoild any misunderstandings.
Once you and your students have cooperatively

-

-

developed a lisj of questions that the pre‘sentatnon
should answer, this list should also be.givento the
expert in advance, Bé sure to use plain English and
not educational jargon. )

.

You may want to make suggestions as to the
teaching procedui‘e\s the expert might use in the
presentation. in the case of an expert who 1s very
inexperienced 1n making presentations, you may

* need to suggest appropriate techniquesor help by

R T

providing visual aids.

There are;a humber of other items that the visitor
to the school needs to know about. Though these
may seem routine, they should not be forgotten
because they are essential to the production of a
smooth, useful, and pleasant experience. The visi- »
tor should be furnished with the folowing informa-
tion

¢ the date, time, and exact location of the pre-

" sentation

» the amount of time that js allotted for the pre-

sentation

e agreement as to any special equipment or

fac)lities required

o directions to the school and to the location

within the building to which he/she should
.= report, and information about parking

Since in most instances, the subject matter ex-

pert will be donating time any effort, you should

assume major responsibility for making arrange- ‘

mentsand providing facilities and equipment. The
expert should generally be considered as a guest
in the classroom . >

e 1

-
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To e,nﬁb!e your studerRs to gain maximum

Ll &

questlons) Gnve them a frame of/eference to help

be,n“eflt from tne\expert S presentatuon you must . them understand how the presentationys related

give them adequate preparation for the visit. The

D ¥ Sstudents, them es can participate’ in’the plan-
* "% Hitg process.The ciass should be given some
batkdraind information about the espert, em-

’
.

' phasrzmg (1) his/her particular quahfications, and

9(2) why he/she was selected to make the presenta-

stand what educational ijectw@ the expert is ex-
pected o help thém achreve

Allow some qlass‘.tlme'beforehand for\students
to ask any
questions
they may
have about
the presenda-
tion Tell
them what

VisimingG
ExPegr.
‘/ Udt’ltc'(;af‘(o,/[s

doin relation
B 'to the pre-
sentation-

notes? pre-
pareareport,
answer test

Durmg theCPresentatlon

o

. tion at this time: The group should clearly under- -

they will be

(e.g., take °

to what they have already learped

. The following important ifems should be con-
s|d ed when the cIasS is prepanng for the expert S
visit:

. Develop 3, list of questrons to be answered 1n

*the course of the presentation and/or discus-
sion; these can be developed cooperatively by

students and teacher, and a copy should he .’

given.to the expert to aid him/her irt planmng
the presentation

e Schedule related class activifies (e g, prepa-
ration, assignments, etc.) to take place before
the expert's visSit

e Provide students with any necessary back-
ground materials on the topic to be covered.

e Maké sure that students understand what
constitutes appropnate siydent behavior
while the guest is present

e Appoint a stuq'ent to meet the guest and es-
* cort him/her to the class location

e Prepare students to operate the ,audio or
__video equipment if the, presentatron 1s to be
“"recorded for future use, " Ny

in order taensujr\e that the visit can be asuccess,
you should-try to create an atmosphere which s
free,ﬁf tension and to gncourage each student o’
be open and receptwe to the'presentation. With
good plann#hg, you should have created the foun-
dation for this atmosphere Now you will need to
strive to maintain 1t. Make sure that the classroom
has been set up as the guest has requested and, if
necessary, check to see that any techmcal equip-,
ment and operators needed are ready

'Y

The guest should be: mtroducea to the class
Then, the presentation can be turngd over to him/
her while you assume the agreed-upon role You
may serve asan obserxer moderator, interviewer,
or 1N some other function necessary to the success
af the presentation. You must remember that the
ultimate responsibility for the class Is yours, how-
ever. Therefore, If theré are any unforeseen

%

d 4

hitches, interruptions, or student behavibr prob-
lems, you will need to take care-of them. Any prob-
lems should be handfed as quickly, pleasantly, and

, unobtrusnve]y as possible -

If there 1S to be a class discussion period during
or after the presentatnon itis your task to keep the ,

discussion focused on the topic aqd to assist the
visitor in handhng the students’ quesths “and
comments ' Encourage the class fo ask any ques-
tigns that they feel will help them' If students begig
to ask irrglevantor personal questions (e g, “How
much do you make?"); qu)ckly move the discus-
sion 4o a safer area. When they have finished, you

"~ should ask questions about any important ‘areas

1

which hdve not been tovered ) g

1 To gain skitbin handiing class Yiscussions, you may wish to refer o -

Module C-2, Conduct Group Discussions, Panel Discussions, and Sym-
poslums

(Y
~




.and the class

The%toblem of what to do if the' subject matter
expert fails completely is occasuonaHy a real one’
You will need

“ - to act deci-
. sively in

order to save
the visitor

from acute
embarrassment
f_rom a waste )
of time. As’ ,
much value
should be &
salvaged

from the pre-
sentation as
possible

Follow-Up~

.
.
" .

This may require you to assime full charge of the |

situation. Often, simply changing quickly fram a

férmal-presentation to a very ‘informal question- .

and-answer séssion may save the day. In,any case,"

itis up-to you to move with poise and confidence to
prevent unnecessary embarrassment on the part
of the visiting expert. . .

©

<

i d

Afterthe experi has left, you should revne with
thé class the sigriificant points or coniments made
by the expert Try to relate this information to the,
other lessoms they are studymg In the program.
Encourage them to attempt to determine how this
material relatgs to, or affects their occupatronal
goals. Summarize-the themes

ThisYs also the time to have your class evaluate
thé presentation. Find out If they thought It was
helpful to them, Yvhat they thought was helpful,

" and what, If anything, they felt was facking Later,

you may wish to summarize these comments with
your own evalyation of the effectiveness bf the
presentation This summary can then be filed td
aid you or other teaeaers inthe schoolin planfhing
future uses of subjeft matter expert .

[N

Using Recordings and Telephone Conferences

1}

During the follow-up ses$ion, you and your stu-
dents could also discuss what additionaktypes of
activities should occur as a resuit of this presenta-
tion .Other iessons may he needed to supplement
or expand upon material in the presentation.
Studen ay be rested in planning and
pleting individual br group projects as a res
something ‘they were made aware of during the

_presentation .

Finally, it 1s very important that a letter, of ap-
preciation 'be sent to the expert; thanking him/her
for the contribution made .This letter should be
prepared by oneor more class members An addi-
tional way toshow appreciation, and to sharg the
experience with others, 1s to have an article pre-
pared for the local or school newspaper concern-
ing the presentation . \

- r

When cost, distance, time, of availability make it

possible for a particular subject matter expert4q -
visit your class in person, he/she can still speak to
your class through the use of glectronics. The ex-
pert's message can be presented via an audiotape
recording, a videotafle recording, or teléphong.
Each hag its advantages and imitationssand’each

" can make a substantial contribution to the instruc-

tional program.

12
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Addlotape Recordlngs

itis relatively easy to make an auduotape record- may be heard Qy an entire group It also allows any/

ing of the subject matter expert’s presentation.2 A member of the audience to speak to the person at

Le . “minimum of equipment is requjred (a good quality  the other end of the line. The portable conference
: portable cassette recorder is adequate), and the telephone can thus be used to bring the subject
technical procedures are fairly simple Because matter expert into the class “live,” and two-way

the” expert tan'be recorded in his/her own sur- communication between expert and audience IS
raundings, he/she may feel more relaxed thanina possible This arrangement has the ob¥ious ad-
fqrmalsettmg,The presentation.can take the form  vantage of providing a feeling of presence and

' of an informal interview or a prepared speech. communication that an audiotape recording can-
Theobvuousllmrtatrone ofthustechmquearethat not match.

. there are'no. visual images and no possibility of Because it makes the expert's preseitation to

A “interaction between the students and the expert. the class almost as simple as picking up the tele-

Visual_aids can be used, in conjunction with the phone, the opportunities for expert participation
recording, bufthey must be carefully coordinated  are considerably broadened. The expert can

. with thé presentatign in advance. A good quality cometo yourclassroom instantly from any spotin
sound system must be used to play batk thetapein ' the country without travel time or expense, Be-
the classroom to ensure pleasant ||sten|ng and cause it involves so little disruption of their nor-
accurate understanding mal schedlles, a wider variety of people are more
- . likely to be ablé to participate. .
c o Vldeotape Recordings ‘ You should ptdn and prepardor the telephone
conference as carefully as for a personal visit by
o taing 2 ndsoape racordng of a UIECU A g expert n adaiton. oy you and ine class
taking, but the p%ssmulmes of the medium are should familiarize yourgelfves with the portable
' conference telephone beforehand. ‘All need to
’ enormous. Almost any teacher who has access to .
- portable videotape recording equipment can learn learn how tq operate the simple controls and how
. tovperateitwelienoughto makeasrmpletape ofa to use the microphdhes effectively for the
s+ " talk or interview.? Ordinary room ighting and a question-and-answer period. The microphones

and sound controls should be monitored con-
tinuously during the presentation by the
= - .Iftheschool has a skilled mediatechnicianonits ~ teacher-moderator or student-moderator in
. staff, it is possible to tape a complex presentation  charge of the unit

+ such as a demonstration of a skill or a technical

. process. In such cases, the videotape has the dis-

tinct advantage of allowing extreme close-ups of

the expert at work, revealing details that a live
demonstration cannot The tape can be edited to

' ehminate ineffective sequences, and the com-
. pleted program can be reused for many classes .The equipment itself is a compact, completely

over a period of time Of course, interaction be-  portable unit weighing lessthan 20 pounds It has

tween the expert and the students 1s still not pos-  a phone handset and two remote microphones to

single microphone are-all that are needed"

[/

-
if you plan to make a tape recording of the
presentation for later use, you must first obtain
the permission of the speaker to do so Then,
during therecording, you will need to add asignal,
to indicate that a tape s bemg'made
-~

sible. . enable the audience to speak to the expert Costs
. . . ’ may vary, but at the time of this writing, a typical
Lharge for the portable conference telephone is

P?nab"e Conference Telephone $80 for initial charges and $1925 per month
Th2 portable conference telephone i1s a small, rental There 1S no installation charge unless

simple device that can be instailled in the class-  your facility does not have the required four-
room to amplify a telephone conversgtion so thatit  prong telephone jacks Regular long distance
telephone rates will apply to all calls.
Y -

2 To'gain skili in preparihg and using audiotapes, you may wish to refer
to Module C-28. Present Information with Audio Recordings 4

3 Togain skiis in preparing and usmd videotapes. you may wish to refer
to Module C-27, Present information with Televised and Videotaped
Materisis - ~

-
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The conference telephone technique has g
great deal pf potential for bringing a subject mat-
ter expert into the vocational classroom. If you
prepare thoroughly for the presentatidn and
supervise the experience adequately, the tele-

~+

phone ‘presentationf can be almost as real, as

natural, and as befieficial as having alive visitor in
the room. The important difference s that the

.conference telephone technique gives you many

more options in choosing asubject matter expert.

ra

-

" For a view of how one well-organized teacher used a subject matter expert

to stimulate his class and bring in current information, you may wish to
view the videotape, “Utllize a Subject Matter Expert " This videotape 1s
recommended viewing, especially for persons who have not had class-
room teaghing experience. Note the efficient way in which the teacher
applies techniques for selecting the expert, preparing the class for the
presentation, and following up on the experience. J

Your institution may have available videotapes showing examples of
teachers using subject matter experts to present information. If sgf you
may wish to view one or more_of these videotapes. You might also choose
to critique the pérformance of each teacher in using subject matter ex-
perts, using the criteria provided in this module, or critique forms or
checklists provided by your resource person.

.

A

For detailed information on the conference telephone service available In

. X
. .
-
4
"
" .
‘ J
F 4
/Opnonal
Activity
—\ ) :

l. Optional

NGSY

- your locality, you may wish to visit the business offige of your local tele-

phone company . You may be able to obtain printed materials on the
portable conference telephone. You should also be able to examine the
latest equipment and see how it operates The service representative can
furmish you with the cutrent installation charges and monthly rentai rates
tor your area

I
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" The fallowing 1tems check your comprehension of the material in the
information sheet.-Using a Subject Matter Expert, pp. 6-14. Each of the

tive items requires a short essay-type response, Please explain fully, but
bnefly and make sure you respond to aII parts of each |tem

N
Activity

‘L

(= . - : ,
R B As you talkfoaprospectwe subject matter gxpert aboutcomlr}gto your class to make a presentation,
what points could you make fhat mlght’convmce hlm/her to contribute time and effort to this
! undertakmg"
- “~ - ” -
- E .
3 ’
o, * - -
w . ’ . ’
» . : ’
. . v ¢I ’
’ N \
M ‘.I
\ { - ;
« ‘ o 4
v ‘ \
» *
/\ -
+ 2 There may be any number of good reasons for using a subject matter expert A the classroom, but \

. what i1s the primary and overrudlng reason? Why must this be so0? . |

. : ‘ ) " g ’
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3. if you locate a valuable subject matter exBert who I1s completely inexperienced in working with

students, what can you do as a teacher to helf make the presentation a success? o
. . ¢ - .
. \\ 4 , ' . ! .
\
(\\’___/
S
- .
-~ e '

4 In addition to having him/her make a formal preseftation or atalk to your students, how could you
. use a subject matter expert in furthering the work of your class? ‘ »

L iy
P )e
- . *
‘ 5 Why might the use of the conference telephone techmque‘ be the best choice in having a subject

matter expert give a presentation? ¢ RN - - ‘ .

. - ) ) _ . L

N ) . ’ ) ‘

. ) - .
- ‘\ ¢ N
- ’
‘\
v - v
3 4 ’ -
[ ) . .
. »
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Compare {aj;r written responses ;Jn the Self-Chegk with the Model An-

Feedback

swers given below Your responses need not exactly duplicate the model

responses; however, you should have covered the same major points

&

MODEL ANSWERS "

. Rtis probably net.a good idea to make a hard

“sales pttch byt a few points may help sway
the undecided prospettive expert. You can
point out to the expart that he/she hasg an un-
usual or a very high level skill that students wiil

gain greatly from _heardhg about You can indi- .

cate that no one else has quite the required
gualifications that he/sF\e has

Yoy could suggest that by helping a new gener-
ation of students, the expert 1s repaying his/her

obligation to those who hedped in his/her train-,

ing period. Yoz; may be able to illustrate that

" there is a great'deal of personal satisfaction in

wotking with students Finally, you can make
the expert aware of the fact that he/she may
discover some excellent prospective em-

" wployees through contact with this tlass

T2

The overndmgreason to utilize asubject matter
expert in the tiassroom must be to enable stu-
dents to achieve thedesired educational objec-
tives All other considerations of stydent inter-
est, convenience, or variety must be secondary
to this primary concern’The edueational objec-
tives rgust be ciear Then, the choice of whethes

-tq uge an expert or to plan for another instruc-

-tional agproach can be made on asound basis

Live. If the use of a su

If there are.alternatives/”then each can be
weighed as to its ability to help reach the objec-
ct matter expert i1s
clearly required, then you can work out the

- feasibility of the plan’

Tw

- You, can do a great'deal by hetping the expert

select the teaching method and prepare the
actuaj presentation. The approach should be

.-kept simple and informal and the presentation
- M ¥

'LEVEL OF PERFORMANCE: Your completed Self-Check shoyld have covered the same major pointsas
the mothel responses If you missed some points or have questions about any addition

Ll

v "’

L8

; ' [
uncomplicated You can prepare visual aids,
gather and set up needed equipment, &nd in
general take a good deal-of confusing rggpon-
sibility from the visitor. in conducting.the pre-
sentation, you can help by maintaining control
and directing the class, thereby reassuring the

-~

visitor and allowing him/her to coneentrate on

the conterit of the talk

Each occupational subject area may have a
number of specialized and unique ways of
using a subject matter expert The expert can
help evaluate student projects, actas a jud@e,

give advice to students who are having special

technical problems, or work with a small group

of very advanced students. The expert could *
spend a period objectively observing students’ . |

N

work in the labordfory, and then give.them a

supervisor's reaction to their procedures

In some cases, theexpert might assume one of
the roles he/she actually plays on his/her job,
while students take the part of customers or
fellow workers Other approaches might range
from a very informal talk session around a table

in the school cafeteria to having the expert put’

on a complete demonstration of-a skl for a few .

observers A

If the proposed topic can be dealt with in a talk
format, the telephone lecture or conference al-
lows for a great deal of choice on your pgrt The

expert may be selected from any location, and .
the tire constraints are leds difficuit. Because

most experts find telephone conversation easy,
even very busy people may rot hesitate to ac-
cept a télcher's invitation In many ways, 1t

makes your Job less difficult without lessening.

the vajue of the presentation in any way

’ A

points you

made, review the matenial in the information sheetr Using a Subject Matter Expert, op 6-14, or check
with your resource person if necessary/

. 0
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- - OVERVIEW
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A Enabhing " In a simulated classroom or laboratory situation, use a subject matter '
eas

Qbjective expert to present information.. B
' R v . ‘:I . o . ’ v E |

.
\ -

-~
I

Youwill be selecting a judent perfo}mance pbjective in your occupational -

alty that'lends itsdlf to using a subject matter expert to present
infgrmation. ' Co o .o A0

. . . .
. / ‘ . . ] .

You will be selecting, modifying, or developing a lesson plan designed to
achieve that objective using a subject matter expert-to present informa-
tion. * vt .

. “~

t f - e

. 4 -

- . . . i

* “ R <Y s ,
. . ——

’

You méy wishth have your resoukce person review 'tp_e adequacy of your
* plan. ’ . . \

v
-

You will be seredting‘ a subject matter expert and prep:aritjg him/her for the
presentation. T < o
se, T .

» -

'

You and the subject matter expert wiil be presenting the lesdon to a groub
of peers, or to your resource person. . :
i ' ' ) (% N .
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Your competency in using a subject matter expert to present information
will be evaluated by your peers, ar by your-resource person, using the

Lesson, Presentation Checkilfst, pp. 23-32.

N
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ou may wish to arrange for an actual subject mdtter expert to present -

—information to one of your own university glasses using the telephone

conference technique. (W
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Actinity

/

Activity

-

]

Select a student performance -objective in your occupational specialty
hich could be achieved, at least partially, by using asubject matter expert
to present information. (In a real world situation, you start with an objective
and then select the most appropriate materials and/or teaching methods. -
In this practice situation, however, you need to select an objective that
lends itself to using a subject matter expert to present information.)

\ . =

4

Prepare a detailed lesson plan which includes an explanation of how the
subject matter expert will be used to present information, and how you will

- prepare the expert and the class for the presentation. The expert’s presen- -

tation may be one part of the overall lesson or may constitute the entire
lesson. instead of developing a lesson plan, you may select a lesson plan
that you have developed previously, and adapf that plan‘so that it includes
the use of a subject matter expert to present information.

-

‘fou may wish to have your' resource person review the adequacy of the

plan. He/she could use the Teacher Performance Assessment Form in
Module B-4, Develop a Lesson Plan, as a guide

o~

-

Based on the requirements of your lesson plan, select an éppr‘bpriate
“subject matterexpert " This need not be aﬁerson outside your immediate

- school or university environment Since this is a simulation, it would be

preferable to use a peer, colleague, or yesource person with the necessary
expertise to make an effective presentation Contact the expert, make
arrangements for him or her to make the presentation, and prepare him or
her for the presentation

r
5

In a simulated classroom or laboratory situation, prepare a class of one to
five peers for the presentation and..with the subject matter expert; present
your lesson to the group of peers These peers will serve two functions (1)
they will role-play the students to whom you and the expert are presenting
the lesson, and (2) they will evaluate your performance |f peers are not
available to you, you may present your lesson to your-resource person

»

Multiple copies of the Lesson Presentation Checklist-are provided in this
learning experience Give a copy to each peer, or to your resource person,
before-making the presentation in order to ensure thateach knows what to
look for inthe lesson. However, Indicate that during fhe lesson, all attention
1s to be directed toward you, and that the checkligts are to be completed
after the lesson is finished

-
L]

~
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If you are enrolled in university classes covering professional or technical
skills. and ifyou have access within these classes to a portable conference
telephone, you may wish to make use of this situation to gain practice In
using the portable conference telephone.-At a time when a subject matter
expert could be used to help your class to achieve ‘a partheylar course
oBjective, try to arrange for your professor or instructor to allow you to take
over the class temporarily. Locate and make arrangements with an appro-
" priate subject matter expert. Prepare both the expert and the class for the
presentation or intervigw. Set up and test the equipment, monitor or
moderate the presentation, and conduct the necessary follow-up ac-
tivities. ) ~

"Wy
L}

22



:

o o
R 4 .

LESSON PRESENTATION CHECKLIST

N
‘

Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that

each of the following performance compeonents was not accomplished,
partially accomplished, or fully accomplished If, because of special cir-
cumstances, a performance component was not applicable, or impossible
to execute, place an X in the N/A box .

s

Name

Date

Resource Person

T

ln the preparation stage, the teacher:
. providéd the class with informatiof about the visitor and the objectaveg
of the presentatuon prior to his/her arrival .

2. organized classroom learning’activities to lead up to the topic of the
subject matter expért's presentation

3 planned cooperatively with the class what resporisabuhtees they would
- have In terms of taking notes, passing a test, producing a report, etc

4. informed the class about the standards of behavior which would be
expected during the presentataon‘

During the subject matter exper's visit, the teacher:
5. arranged for the visitor to be greeted ahd properly introduced to the
class ¢
. ~
6 maintained control of the group’s behavior and took care of routine
matters as necessary .

7 assisted the visitor in handiing the qhestlon-and-answerpenod of the
presentation y

8 drew the presentation penod to a close at the end of the allotted time

Based on the expert's presentation, he/she appeared to have been:
9. priented to the purposes and objectives of the presentation

L

10. given a hist of guestions that the presentation should answer

ooo 0000w,

-

r

O
[]

L]

00

11. provided with information atBout the class and its special needs and/or l:l

interests

-

12. provided with adequate information about the date, time allotted, I:I

location of the classroom, and other routine matters

13. adequately provided for in terms of needed facilites or equipment D

After the subject matter expert's visit, the teacher:

14 helped the class summarize the main ndegs and points presentet by l:l

the expert

23 24

0 OO0 O
0 00 000 O

O OO

s,

D O0DDOODO0O0 OO0O0O0 s,

re)

1 O
L O O

1 [
L1 O

LEVEL OF PERFORMANCE
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’ " 15, related the presentrlon to past and future classes ‘ C e D D D D .
. 16. if;:;%ptaettijo\:lth .tr‘\e h?‘?_Of ‘tr‘\e cla‘s‘s a s'ummary‘ evalL'Jat‘k.)n‘ f).f.the D ' D {:] D

17. arranged for a formal letter of thanks to be sent to thé subject matter |
g remesiectmeter O O 0.0

Overail:

18. the usk of a subject matter expert seemed to“be an appropriate tech- Ej . D D D
" nique based on the objectives of the lesson ... ... . . ... .. '

h 19. the subject matter expert possessed the qualities necessary to make a D D D . D

= successful presentaton . .. . ... .
) - R -
/ 20. the subject matter expert successfully aided students 1n meeting the -
’ lesson objectives . [N D D D D

P - {

LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses. if any item receives a NO or
PARTIAL response, the teacher and resource person shouid meet to determine what additional activities the
teacher needs to complete in order to reach competency In the weak area(s). .

’%‘
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"12. provided with adequate information about the <ate, time allotted,

" ] ’ " . R
. # . & A}
) N v
. . \ A , |
LESSON PRESENTATION CHECKLIST - ~ '~ I -
~ { *
ame T4 M
Directions: Ptace aa X in the NO, PARTIAL, or FULL box to indicate that ™
each of the following performance components was not accomphshed' . ‘
. partially accomplished, or fully accomplished. If, because of special cir- 0
, cumstances, a performancgcomponent was notappllcable or|mp055|ble v )
to execute plage an X in the N/A box. Resource Parson
5 Z - T g
X ) LEVEL OF PERFORMANGCE 3,
- - < t
2
< N > . -
& & Q@ A
ln the preparation stage, teacher:
. provided the class with information about the visitor and the objectlves ’
of the presentatlon prior to his/her arrival o D D D D
2. organized classroom learning activities to lead up to the topnc pf the
subject matter expert’'s presentation e D D D l:]
3. pla cooperatively with the class what responsibilities they would '
haz in terms of taking notes passing a test, producmg a report, etc D D D D
4. informed the class about the standards of behavior wﬁlch would be
expected during the presentation .. C e D D D D
Durlng the sub]ect matter expert's visit, the teacher: .
5. arranged for the visitor to be greeted and properly introduced to the
class . ) 0 0O Inl

6. maintained control of the group's behavfor and took care of routme/
matters as necessary . ‘ E] D D

7. assisted the visitor in handllng the question- and -answer penod of the D D m

presentation . . P
L U

8. drew the presentation period to a close at the end of the aliotted time

Based on the expert's presentation, he/she appeared to havé been:

9. oriented to the purposes and objectives of the presentation *
-

10 given a hst of questions that the presentation ,%@uld answer-

A

Hin
Ein
Qg

1

11. ‘provided with information about the class and its sb’écual needs and/or D [:l D

0oo
Sisin)

»

3

location of the classroom, and other routine matters

53. adequately provided for in terms of needed faculmes or eqmpment

After the subject matter expert’s visit, the teacher:
14 helped the class summanze the TT/'deas and points presented by D D D

DL‘DD D 00 OO0 O

the expert ... . ..




"15.
16.

17.

. N " . .
& '
related the presentation to past and fufure ciasses

developed with the help of the class a summary evaluation 6f the
presentation .. . .. . .. .. .

B L

arranged for a formal letter of thanks to be sent to the subject matter
expert ....... e

Overail:

18.

19.

the use of a subject matter expert seé*ned to be an appropriate tech-
nique based on the objectives ofthelesson .... .... .. ... ...

the subject matter expert possessed the qualities hecessary:{o make a
successful presentation . ..... e e e e

. the subject matter expery successfully aided stud'ents in mesting the

lesson objectives ... .. .
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LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses. it any item receives a NO of’
PARTIAL response, the teacher and resource person should meet to determine-whgt additional activities the
teacher needs to complete in order to reach competency in the weak area(s). :
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'LESSON PRESENTATION CHECKLIST

n

- J

Directions: Place an X in the N, PARTIAL, or FULL box to indicate that'
each of the following performance components was not accomplished,

Name

partially accompflished, or fully accomplished, If, because of special cir- 0=
cumstances, a performance component was not applicable, orimpossible

- to execute place an X in the N/A box Resource Person

. ' LEVEL OF PERFORMANCE

a

v
) _ ‘ S
. In the preparation stage, the teacher:
1. provided the class with information about the visitor and the objectives -
of the presentation prior to his/her arnval . ...... ceee D D D D

B

2 orgamzéd classroom Iearnlng activities to lead up to the toplc of the “
subject matter expert's presentation .. ... Coee D D D D

3. pI;nned cooperativel'y with the class what respogsibilities they would D D ‘ D
, have in terms of taking notes, passing a test, producing a report, etc D

4. informed the class about the standards of behavior which would be .
v exf:ect"ed during the presentation ... . ... . ... oo D D D D

* During the sublect matter expert’s visit, the teacher

. ‘5. arranged forthwsﬂortohegreeted and properly mtroduced to the D D D D ‘

class .. . .Y Lo
@ Vg

" 6. maintained control of the group’s pehavior and took care of routine~ D
matters as necessary Coe o

N
-

7 assisted the wsntor in handling the(;uestaon and-answer period of the D
presentation . .. . . ..

\

oo o

8. drew the presentataon period to a close at the end of the allotted time D

Based on the experts presentation, he/she appeared to have been:
9 oriented to the purposes and objectives of the presentation .

[]

| D, 00 O OO Og
‘'O 00000 g g

~

]

1.0. given a hst of guestions that the presentatlon should answer

. 11. provided with information about the class and its speC|a| nebds and/of D
mterests .. .o .. S

-

-
12. provided with adequate information about the date, time allotted,
tocation of the classroom, and other routine matters . . Y

0 00.0.00,

13. adequately provided for in terms of needed f?lities or equipment D

. . . . -
-’ After the subject matter expert’s visit, the teacher:
14 helped the ¢lass summarize the main ideas and points presented * D
"the expert ..... e e e e e P

Y
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-
¥
-
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" 16.
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related the presentation to past and future classes . .

. \
developed with the help of the class a summary evaluation of the
presentation e N .. ..

17. arranged for a formal letter of thanks to be sent to the subject matter
EXPEI ., .. .. . . e e e ee e eme e e e
Overall: ' D

18.

18.

LEVEL OF PERFORMANCE: All tems must rec

the use of a sub;ect nfatter expert seemed to bk an appropriate tech-
nigue based on the objectlves of the lesson

the sub;éct matter expert possessed the qualmes necessary to make a
successful presentatlon AU FUEN

. the subject matter expert successfully aided students in meeting the
" lesson objectives ... . .. Cee

4
3

eive FULL. or N/A responses If any item receives a NO or

PARTIAL response, thej):cher and resource person should meet to determine what additional abtiVhies the

teacher needs to com

= ¢
/7’7;‘*
/
I R
! ”~
- v * 2\)

e In order to reach competency in the weak area(s).
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Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that
llowing~performance componen® was not accomplished,
plished, or fully accomplished If, because of special cir-

each of the
partuaHy acc

. o N B * / i ; .v . '
LESSON PRESENTATION CHECKLIST

4

L 4

Name

cumstances, a performance component was not applucable or impossibie
to execute, place an X in the N/A box.

Date

Y

~

Resource Person
s

e

e

2. orgaffized classroom learmng activities to lead up to the topic of the
subject matter expert's presentatlon .o

3. planned cooperatively wit /the class what responsnbmttes they would

4

During the subject matter expért’s visit, the teacher:
arranged for the visitor to be greeted and properly introduced to the *

5.

\ ,

Based on the expert's presentation, he/she appeared to have been:
9.
&___‘

10. @iven a list of questions that the presentation should answer

1

12

13

* After the subject matter expert’s visit, the teacher’
.14 helped the class surwnarize the ma:n ideas and points presented by

assisted the visitor in handling the qﬁestnon-and-answer penod of the

have in terms of taking npfes, passing a test, producing a report etc

informed- the class about the standards of behavior which would be
expected durmg the presentation S . .

class
maintained contro! of the groups behavior and took care of routine
matters as necessary
presentation

drew the presentation period to a close at the end of the aliotted time

oriented to the purposes and objectives of the presentation

provided with information about the class and its special needs and/or

interests . . . .
4

provided with adequate information about the date, time allotted,
focation of the classroom, and other routine matters .

adequately provitied for in terms of needed fatilities 6r equipment
L]

the expert ... ...
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LEVEL OF PERFORMANCE
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4

15. related the present n to past and future classes

presentation

L [
16. developed with thé*‘r/\‘ of the class a-summary evaluation of the D D D sz
[

17. arranged for & formal letter of thanks to be sentto the sub]ect matter ‘f]
expert .. . . . e \DD

Overall:

18, the use of a subject matter expert seemed to be an approprrate tech- 2
7 mque based on the objectlves of the lesson . . 4 D D D D

19. the subject matier expert possessed the qualmes necessary to make a '
successful presentation . ... . . .. B D ‘ D D D

-

20 the subject matter expert successfully aided students n meetmg the : D
lesson objectives . : L A D ’ D D

LEVEL OF PERFORMANCE: All items must receive FULL, br N/A responses It any item receives a NO or

PARTIAL response, the teacher andfesource person should meet to determme what additional activities the

teecher needs to complete in order to reach competency in the weak area(s). -




LESSON PRESENTATION CHECKLIST

~ -

UL . Poeo i .
Directions; Place an X in NO, PARTIAL, or FULL box to tndicate, that
.each of the foflowmg periormance components was not accomplihed,
_partially accomplished, or fully accomplished' If, because of special cir- e

" cumstances, a performance component was not applicable, or impossible

Name

to execute, pldce an X in the N/A box . Resource Persan
h ]
) " / . . LEVEL OF PERFORMANCE
. o A . -
» . ~
N, . 8
S . \4 3 3 7
. & & <

In the preparatiOn stage, the teacher:
1. *pravided the class with information about the visitor and the objectlves I:] E] |:| D
v ' of the presentation prior to his/her arrwval .

a 2. organized classroom learning activities to iead up to the topic of the
subject matter expert's presentation . |:| E] |:| D

"3 planned cooperatively with the 'cla',ss what responsibilities they would |:| |:| |:| D
have it terms of taking notes passing a test producing a report, etc .

‘4 mformed the class about the standargs of behavior which would be
expected during the presentation’ : . |:| E] |:| D

ngng the subject matter expert's visit, the teacher: }
arranged-for the visitor to be greeted and properly mtroduced the
class . |:| D |:| D

6 maintained control of the group’s behavior and took care of routine
matters as necessary . D |:| D |:| D

7. assisted thg visitor in handling the question-and-answer penod ofthe
presentation |:| E] D .

8. drewthe presentatlon penod to a close atthe end ofthe allotted time D E] |:| D

¢ ‘

Based on the expert's presentation, he/she appeared tq have been: |:| [:] |:| D
* 9 orented to the purposes and objectives of the presentation

10 given a'hist of guestions that the presentation should answer |:| E] |:| D
1 1, :provided with mformatlon about the class and its special needs and/or '
. mterests ¥ |:| E] |:| D
!
12 prowded ~with adequate information about the date, time allotted,
bcatuon of the classroom, and other routine matters |:| E] |:| D

<

13 adequately provnded for in terms of needed facilities or equipment |:| D |:| D

After the subject malter expert's visit, the teacher:

14 nhelped-the class summarize the main ideas and points presented by
the expert . . - O 04O

?

£ \




o,
17. arranged for a formal letter of thanks to be sent to the subject matter

-19 the subject matter expert possessed the qualities necessary to make a

1

15. related the preseritation to past and future'classes

16. developed with the help of the class a summary evaluat|on of the
presentatlon . Co . .

expert b e

Overall: |
18. the use of-a subject matter expert seemed to be an appropnate tech-
nique based on the objectives of the lesson

‘successful presentation

OO0 OO0 v
]
]
O

20 the subject matter expert successfully aided students in meetmg the

Iesson objectives ey @

-

v

LEVEL OF PERFORMANCE: Aji 1tems must receive FULL, ot N/A responses. If any item receives a NO or
PARTIAL response, the teacher and resource person should meet to determine what additional activities the
teacher needs to complete yn order to reach competency in the weak area(s)
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Learnmg Experlence m

y - 'FINAL E&PERIENCE a

Terminal ,
Objective

! (O&mn
L

.

i .

‘
3

. In an actual whool dtuaﬂon use a subject matter expert to present
' information. . & - ¢ o
’ . . .I ‘

. ¢
- »

As you plan your |éssons, decide when usms, a sub]oc.t matter expert to

. present n ation could be used effectively to aid in meeting the lesson

objectives. on that decision, use a subject matter expert to prasent
. information. This will inchude—

sélectnng. modifying,-or developmg a lesson plan which includes the
use of this. technique

e selecting, contacting, securnng. and preparing an appropnate subject .
matter expert

. prepanng the students for the expert’s presentatton

e arranging the setting ‘and securing needed equipment

o presenting. the lesson with the sub]ect matter expert

e conducting needed follow-up activities

NOTE: As you comiplete each of the prelnmmary activities above, document
your actions (rn wrrtrng. on tape, through a log) for assessment pqrposes

\.

Your resource person may want you to submit your written lesson plan to.
him/he*for evaltiation before you present the lesson. it may be helpful for
your resource person to use the TPAF from Module B-4, Develop a Lesson
Plan, to guide his/her evaluatnon .

-
.

You may also wish to plan and conduct a presentation using a squect

.matter expert in a telephone conference situation. If you choose to do this,

‘arrange in advance to have your resourca person observe your perfor-
: ,mance R .

, !

Arrange in advance for youy resource person to review your documenta-
tion and observe the lesson presentation

Your tofal competancy will be md by your resouroe person using the
. Tegcher Performance Assessment Form, pp. 35-36.-

Based upon the criteria specified in this assessment instrument your
resource person will determine whether you are compctont in using a
subject matter expert to present information.  ° .

e

:
ual school situation, see the inside back cover
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» TEACHER PERFORMANCE ASSESSMENT FORM

Use Subject Matter Experts to Pre®®nt Informataon (C-20)

-
% R ! Name

Directions: Indicate the level of the teacher's ac‘complls'hm'ent by placing

an Xin the appropriate box under the LEVEL OF PERFORMANCE heading. O
If, because of special circumstances, a performance component was not

applicable, or impossible to execute, place an X imrthe N/A box - - Resource Person

E

. ' * LEVEL OF PERFORMANCE

_ym . e - ¢°
» Q\ QP . (¢
- In the decision and selection stage, the teacher: L
1 made the decision to usé a subject matter expert on D
educationally sound bases .. . -

~

2 selected a subject matter expert who appeared to have
the qualities necessary to make a successful presenta- [___—.] [___—.]
-tion . . .

3. secured administrative approval for using the expert D\ [.__—.] [___—.]

in the' pla:glng and preparation stage, the teacher:
4. oriented the subject matter expert to the purposes and
objectives of the proposed presentation [___—.] D D D D D
#
5. prepared with students a list of gquestions that should be
answered by the expert's presentation [.__—.] I::j [___—.] [___—.] D D
6 provnded the expert with information about the class and D
its special needs -and/or interests - D D D D D
7. provided the subject matter expert with information
about the date, time allotted, location of th classroom \I : : )
and other routine matters 3 [.__—.] [.__—.] D [___—.] D D
8. assisted the exp@H in selecting techmques or preparfng m
the presentation if necessary [___—.] D [.__—.] D D

9. arranged for any special equipment or classroom -

facilities as required by the presentation or requgsted by
 the expen 4 O 000 E]El

10. prowded the class with mformataon about the visitor and
the objectives of the presentation prlorto his/her arnival [.__—.] D -D [.__—.] D [:]

11. organized classfoom learning activities to lead up to the
topie of the subject matter expert's presentation [.__—.] [___—J [.__—.] D D D

12. planned cooperatlvely with the class the responsibilities

which they would have in termsof taking notes; passmg a
test, producing a report, etc . ':l [:l D [.__—.] D D

' .
,
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13 informed the class about the standards of behavior
which would be expected during the presentation

During the subject matter expert’s visit, the teacher: ‘
14 arranged for the visitor to be greeted and properly 1ntro-
" duced to the class

15 maintained control of the group’s behavior and took care
of routine matters as necessary

.16 assisted the visitor in handiing the question-and-answer
~ period of the presentation . .

17 drew the presentation period to a close at the end of the
. allotted time .

After the subject matter expert's visit, the teacher:
18 helped the class summarize the main ideas and points
presented by the expert .

-
19 related the presentation to what the class had already
learned and to future learning . -

OO0 OOOgo0 O v

41

.

-

LEVEL OF PERFORMANCE: All items must receive N/A, GOOD, or EXCELLENT responses if any item
“ receives a NONE. POOR, or FAIR response, the teacher and resource person should meet to Yetermine
what additional activities the teacher needs to complete in order to reach competency In the weak
area(s). g < ’ '
! s
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ABOUT USING THE CENTER’S PBTE

MODULES

Organization

Each moduie’is designed to help you gain competency
in & particular skill arda considered important to teach-
ing success. A module is made®p of 2#series of learning
experiences, some prowding background infGrmation,
some providing practice experiences, and others com-

bining these two functions Cemplefing thesé experi--

ences should enable you to achieve the terminal objec- _
tive in the final learning experience The finalexperience
in each moduie always requires you to demonstrate the
skill in an actual school situation when you are an intern,
a student teacher,” or an inservice teacher

Procedures

Moduies are designed to allow you to individualize your
teacher education program You need to take only those
modules covering skills which you do not already pos-
sess Similarly, you need not complete any learning ex-
penence within a module if you already have the skill
needed to complete it Therefore, before taking any
module, you should carefully review (1) the introduction,
(2) the Objectives listed on p- 4, (3) the Overviews pre-
ceding each learning experience, and (4) the Final Ex-
perience. After comparing your present needs and com-
petencies with the information you have read in these
sections, you should be ready to make one of the follow~
ing decisions

e that you do not have the competencies md}cated,

and should complete the entire module

e that you are competent in one or more of the en-
abling objectives leading to the final learning ex-
perience, and thus can omit that (those) learning
experience(s)
that you are already competent in this area, and
ready to complete the final learning experience Q
order to “test out

e that the module 1s Inappropriate to your needs at

this time

When you are ready to take the final learning experience
and have acce an actual school situation, make the
necassary arrangements with your resource person |If
you do not complete the final experience successfully,
meet with your resource person and arrange (1) to re-
peatthe experience, or (2) complete (or review) psevious
sections of the module or other related activities
suggested by your rgsource person before attempting to
repeat the final experience

Opttons for recycling are also available in each of the
learning experiences preceding the final experience
Any time you do not meet the mingnum level of perfor-
mance required to meet an ob;gcnve you and your re-
source persgn may meet to select activities to help you
reach competency This could.involve (1) completing
parts of the module previously skipped, (2) repeating
activities, (3) reading supplementary resources or com-
pleting additional activities suggested by the resource
person, (4) desigrming your own learning experience, or
(5) compieting some other activity suggested by you or
your resource person

[mc

Aruitoxt provided by Eic:

Terminaiogy

Actual School Situation .refers to a situation In
which you are actually workmg with, and responsible
for, setondary or post-secondary vecational students in
a real school An intern, a student teacher, vor ap In-
service teacher would be functioning in an actual school
situation If you do not have access to an actual school
situation whep you are taking the module, youcancom-
plete the module up to the final learning experience. You
would then do the final learning experjence later, I.e
when you have access to an actual school situation

Alternate Activity or Peedback refers to an item or
feedback device which may substitute for reqmred
items which, due to special cucumstances you are un!
able to complete

Occupational Specialty refers to a specmc area of
preparation within a vocational service area (e.g: the
service area Trade and Industrial Education includes
occupational specialties such as automobile me-
chanics, welding. and electricity)

Optional Activity or Feedback refers to an item
which is not required, but which is designed t@supple-
ment and enrich the required items in a learning experi-
ence

urce Person - refers to the person in charge of
youneducational program, the professor, instructor,
adm| trator, supervisor, or cooperanng/supems?g
classt)pom teacher who s guiding you ig taking this
module

Student refers to the person who I1s enrolled and
receving instruction in a secondary or post-secondary
educational institution

Vocational Service Area refersto amajor vocational
field agricultural education, business and office educa-
tion, distributive education, health occupations educa-
tion, home economics education, industrial arts edu-
catwn, technical education, or trade and industrial edu-
cation

You or the Teacher
Ing the module.

refers to the person who 1s tak-

il

Levels of Performance for Final Assessment

N/A  The cnterion was not met because it was not
applicable to the situation

None No attempt was made to meet the cntenon
although 1t was relevent

Poor The teacher 1s unable to perform this skill or

«has only very limited ability to perform it

“Fair Fhe teacher is unable to perform this skill in an
acceptable manner, but has some abiilty to perform it
Good The teacher 1s able to perform thig skilt in an
eﬂectl& manner

Extelle The teacheris ablete performthisskillina
very effective manner
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PAFullToxt Provided by ERIC

.

- 4
Catqgory A: m Planning, Deveiopment, and Evalustion
A-1  Prepare for a Community Survey s .
A-2 Conduct & Community Survey ,
A-3 the Findings of @ Community Survey
A-4 ize an Occupational Adyisory Committee
A-5 Maintain an Occupational Adyisgry Committée
A-8  Develop Pfbgram Goals and Otfjective®
A-7 Conducrtan Occupationgl Analysis
A-8 Develop a Course of Study
A-9  Develop Long-Range Program Plang
A-10  Conduct a Student Foliow-Up Study
A-11  Evaluate Your Vocational Program
Category 8: instructionsl Planning™
B-t Determine Nesds ind Interegts of Students
B-2 Develop Student Performance Objectives
B-3 Develop a Unit of Instruction .
B-4 Deveiop a Lesson Plan

B-5 Select Student Instructional Matenais ' RS

B8-8 Prepere Teacher-Made Instructional Materiais .
A .

Category C: Instructionat Execution
" C-1  Direct Field Trips
C-2 Conduct Group Discussions, Panel Discussions, and
Symposiums
1% Empioy Brainstorming. Buzz Group, and Question Box
Techniques -
C-4 Direct Students in Instructing Other Students .
C-5, Employ Simulation Techniques
C-6 Guide Student Study . .
C-7  Digmct Student Laboratory Exmmr:?éo
C-8 »Dwect Students in Applying Problerf-Solving Techniques
C-9 Empioy the Project Method
C-10 introduce & Lesson
C-11 Summarize a Lesson
C-12 Empioy Orar Quedtioning Techniquaes
C-13 Employ Reinforcement Techniques
-2-14 Provide Instruction for Slower and More Capabie Learners
C-15 Present an lliustrated Talk
C-16 Demonstrate a Manipulative Skill
C-17 Demonstrate a Concept or PrinCiple
C-18 Individualize instruction
C-19 Empioy the Team Teaching Approach
C-20 Use Subject Matter Experts {0 Present Information
C-21_ Prepare Bulletin Boards and Exhibits *
c-2 PmBo t Information with Models, Real Objects, and Flanne
ards .
c-23 P t Information with Overhead and Opaque Matenals
Present information with Filmstrips and Siides
Present information with Films -
. Present information with Audio Recordings
Prasent Information with Televised and Videotaped Materials
Empioy Programmed instruction
Present Information with) the Chalkboard and Flip Chart

Category D: instructional Evaiuation

D-1  Establish Student Performance Criteria
D-2 Assess Student Performance Knowledge
D-3 Assess Student Performance Aftitudes *
D-4 Assess Student Perfgrmance Skilis

D-5 DeterminesStudent Grades .

D-6 Evaluste Your Instructional Effectiveness

Category E: instructional Management

_E-1 Project isstructional Resource Needs .
E-2 Manage Your Budgeting and Reporting Responsﬁnméa

“E-3  Arrange for Improvement of Your Vocational Facilities
E-4 Maintain a Filing System

A\ ,

E-5 Provide for Student Safety
E-8 Provide for the First Aid Needs of Students
£-7  Assist Students in Developing Seif-Discipline
E-8 Organize the Vocational Laboratory
E-9 Manage the Vocational Laboratory

stegory F: Guid
F-1  Gather S

ta Using Formai Data—Collocnon]echniquée
F-2  Gather Student Data Through Personal Contacts

F-3  Use Conferent®s to Help Meet Student Needs

F-4 Provide Information on Educational and Career Opportunities
F-5  Assist Students in Applying for Employment or Further Education

Category G: Sc munity Relations
G-1 Develop a Schoo-Community Retations Plan for Your Vocational
Program

G-2 Give Presentstions to Promote Your Vocational Program

G-3 Develop Brochures to Pgaimote Your Vocational Program

‘G-4 Prepare Displays t6 Promote Your Vocational Program

G-5 Prapare News Releases and Articles Concerning Your Vocational
Progr%

G-6 Arrange for Television and Radio Presentstions Concerning Your
Vocational Program

G-7 Conduct an Open House

G-8 Work with Members of the Community i

G-9 Work with State and Local Educators -

G-10 Obtain Feedback about Your Vocationat Prqgram

cm H: Student Vocational Organization
H-1  Develop a Personal Philosophy Concerning Student Vocational
. Organizations

H-2  Establish a Student Vocational Organization

H-3  Prepare Student Vocational Oiganlzanon Members for
Leadership Roles

H-4  Assist Student Vocational Organization Members in
and Financing a Yearly Program of AcCtivitied-

H-5 Supervise Act of the Student Vocational Organization

H-6  Guide Participation in Student Vocational Organization Contests

Cptegory |: Protessional Role and Development

-1 Keep Up-to-Date Professionally

-2 Serve Your Teaching Profession

-3 Develop an Active Personal Philosophy of Education

-4 Serve the School and Community

-5 Obtain a Suitable Te: Position

-6 Provide Laboratory Expe for Prospective Teachers

-7 Plan the Student Teaching/Experience

-8 Supervise Student Teachérs

‘Category J: Coordination of ative Education

J-1 Establish Guidelines fox Your Cooperative Vocational Program
J-2  Manage fhe Attendance, Transfes, and Terminations of Co—OP
Students s

J23  Enroll Students in Your Co-Op Program

J-4  Securs Training Stations for Your Co-Op Program

J-5  Place Co-Op Students on the Job -
6  Devslop the Training Ability of On-the~job instructors

J-7  “Coordinate On-the~Job instruction

J-8  Evaiuate Co-Op Students’ On-the~Job Performance

J-9  Prepare for Students’ Related Instruction

9-10 Supervise an Empiloyer-Employse Appreciation Event

RELATED PUBLICATIONS o -

Student Guide to Using Performance-Based Teacher Education
Materisis

Resource Person Guide to Using Performance-Based Teacher
Education Materals ’

Guide 10 the Implementation of Perfofmance-Based Teacher Education

Y

eloping .

L

"

. For Information regarding availabiity snd prices of these materials contact—

o -

AAVIM -

Americar Assoclation for Vocational instructional Materials

120 Engineering Center e University of Georgia e Athens, Georgia 30602 o (404) 542-2586 »




